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School Profile Statement 

 

Mornington Primary School has a proud history of serving the Mornington Community for 135 years. 

Whilst our history is important to us, we continue to look to the future by providing our students with a 

broad range of opportunities to reach their full potential. 

As an International Baccalaureate World School, authorised to teach the Primary Years Program 

(PYP), we encourage our students to become more ‘internationally minded’ in the knowledge that our 

future adults will need to thrive in a more globally-connected world, that requires a particular set of 

qualities, personal attributes and skills. The ‘learner profile’ and the ‘attitudes’ of the PYP encapsulate 

these and form the basis from which students in each class collaborate to develop a ‘class vision’ and 

an ‘essential agreement’ that reflect a positive learning culture for our school. Our students are 

encouraged to be reflective and personal development is an important aspect of our curriculum. This 

is particularly evident in our ‘programme of inquiry’ that encourages an inquiry approach to learning 

through a ‘concept-driven’ curriculum and challenges students to understand how the world works 

and consider the important issues we face.  

Our school vision: ‘Inspiring a passion for learning and personal excellence, whilst preparing students 

to become globally responsible citizens,’ reflects our belief that by instilling the appropriate values, 

promoting the development of positive qualities and providing opportunities to develop the required 

skills, our children will be well placed to thrive and meet the challenges of life. We encourage our 

students to make a positive contribution to their school, families, communities and environment, 

believing each of them has the potential to make the world a better place. 

Our teaching philosophy continues to reflect a more inquiry-based approach to learning through 

developing conceptual understandings in all areas of the curriculum. Through teaching the inquiry 

methodology, our students will be better equipped to increasingly plan and self-manage their own 

learning.  

Students have opportunities in the areas of sports, visual arts, performing arts, ICT and French 

language & culture. Involvement in choir, instrumental music, singing tuition, RACV Energy 

Breakthrough, school production and clubs further broadens opportunities for our students. Our 

student leadership program encourages students to reflect on, and develop, the qualities of good 

leadership and effective citizenship. 

With a clear purpose and a culture of continuous improvement, our school provides a comprehensive 

education for all our students. 

 
 
Physical School Location and Facilities. 
 
Mornington Primary School is located close to the CBD of Mornington with good access and parking. 

Our grounds are spacious and well maintained with many trees to provide shade and a pleasant 

ambience. Both our senior and junior ovals are irrigated with tank water and are in excellent condition. 

Our original school building, built in 1878, adds character and a sense of history to our school. 

In 2011, the school opened the Junior Learning Centre which houses students from preps to grade 

two. This state-of-the-art building provides an outstanding educational environment for both students 

and teachers. Other features of our facilities include senior and junior play equipment, vegie garden, 

shaded areas, rebound walls, basketball and hard court areas.  
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Educational 
The school has developed a wide range of curriculum guidelines to be used by teachers to implement 
the school’s programs and engage students in learning. These are based on the Australian 
Curriculum, Victorian Essential Learning Standards (AusVELS) set by the Department of Education 
and the International Baccalaureate (IB) Primary Years Program (PYP). 
 
 

Whole school engagement statement 
 
The Student Engagement and Wellbeing Policy at Mornington Primary School is based on positive 
programming and restorative practices: We seek to repair damage caused to members of the school 
community, restore relationships and provide positive programming to support social skills 
development and application. 
 
We aim to: 

 encourage a climate of cooperation and mutual respect through leadership, teaching 
practices and modelling of desired behaviours 

 implement a comprehensive skills-based programs including LASER (Learning-skills And 
Social-skills Education Resources), Pluto 1 (Playground Learning Under Teacher Observation 
– Area 1) & PLUTO 2 (Playground Learning Under Teacher Observation – Area 2), buddy 
grades etc. 

 provide a comprehensive curriculum which prioritises literacy, numeracy and an inquiry 
approach to learning, aligning AusVELS and the International Baccalaureate – Primary Years 
Programme (PYP) 

 continue to embed our positive classroom culture and IB PYP student attitudes and learner 
profiles 

 encourage personal recognition  
 implement a comprehensive student transition program into, through and beyond our school 
 incorporate students' needs and views into daily classroom activities as appropriate  
 support students with special needs through a range of strategies and programs 
 ensure that school organisation and management practices are consultative and collaborative  
 encourage student leadership skills through various leadership development  programs 
 ensure the consistent and fair application of the Student Engagement Policy 
 ensure that policies, programs and strategies are put in place that aim to: 

(a) build a sense of belonging and promote wellbeing  
(b) use a range of resources to develop preventative programs which include skills-based 

training for all school community members  
(c) have clear procedures to address student incidents as they arise 
(d) identify bullying behaviour as detrimental to the welfare and general well-being of 

students, staff and community members and have clear procedures to address such 
behaviour. 

(e) focus on primary prevention programs that assist students to develop skills and abilities 
to respond to issues of bullying within a restorative framework 

(f) ensure all staff members have an understanding of the steps and/or strategies that have 
been put in place to quickly and effectively respond to class and playground issues  

(g) involve the school community in developing processes and protocols to respond to 
issues 

(h) utilise surveys to collect relevant data from parents, staff members and students 
 

 Evaluate and update this policy as required and documented in our school policies processes 
and procedures. 
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Rights and Responsibilities 

 
At Mornington Primary School we believe that every member of the school community has a right to 
fully participate in an educational environment that is safe, supportive and inclusive. Everyone 
deserves to be treated with respect and dignity. 
In any organisation, there may be conflict.  Members of the Mornington Primary School community 
use mediation and conflict resolution strategies to resolve these issues.    
 
We ensure that anti-bullying and anti-harassment strategies are fully implemented.  
We adhere to our legal responsibilities under the relevant legislation including: 

 Equal Opportunity Act 1995   
 

 Charter of Human Rights and Responsibilities Act 2006 
 

 Disability Discrimination Act 1992 
 

 Education and Training Reform Act 2006.  
 
 

School Staff / Parent / Student Responsibility & Expectation 
 
Staff: 
The Principal and staff at Mornington Primary School accept they have a responsibility to provide an 
educational environment that ensures all students are valued, cared for, feel they are part of the 
school and that they can engage effectively in their learning.  
 
The school can be expected to: 

 use a range and balance of teaching strategies and tools to address the needs of students 
who have reached different stages in their development and those who have different learning 
styles 

 empower students in the management and monitoring of their own learning through the 
introduction and embedding of inquiry learning 

 focus on implementation of the International Baccalaureate Primary Years Program (PYP). 

 liaise with the school and broader community 

 promote international mindedness so that the children at Mornington discover the importance 
of the rights of others, including the right to learn and the impact these virtues have on the 
learning experience of themselves and others 

 
The school Wellbeing program can be expected to provide: 

 preventative measures that encourage the well-being of all students 

 support for students with specific needs through the Staged Response Model and Individual 
Learning Plans or Individual Behaviour Plans as needed. 

 access to the services of Student Support Services Officers (SSSO), Educational Support 
Staff (ESS) staff and additional, locally funded, professionals in a carefully planned way to 
maximise the time and expertise available. 

 an orderly and safe environment through consistent approaches to student management 
issues.  

 
The Principal and school staff at MPS adhere to the principles of the Victorian Teaching Profession 
Code of Conduct which are: 
 
Teachers provide opportunities for all students to learn 
Teachers treat their students with courtesy and dignity  
Teachers work within the limits of their professional expertise 
Teachers maintain objectivity in their relationships with students 
Teachers are always in a professional relationship with the students in their school, whether at school 
or not 
Teachers maintain a professional relationship with parents (guardians and caregivers) 
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Teachers work in collaborative relationships with students' families and communities 
Collegiality is an integral part of the work of teachers 
The personal conduct of a teacher will have an impact on the professional standing of that teacher 
and on the profession as a whole 
Teachers value their professionalism, and set and maintain high standards of competence 
Teachers are aware of the legal requirements that pertain to their profession.  
 
Teachers are expected to: 
 

 Treat students consistently 

 Take into account and be proactive in seeking students’ background information e.g. 
language disorders 

 Attend and follow through on morning briefing and yard duty hand-over information 

 Visit and observe each area of the playground  

 Enact staff-agreed practical safety rules  

 Understand that teachers are teachers of all students 

 Treat others in line with the staff agreed norms 
 
 
Students: 
 
Students should, with support, be expected by their parents/carers and our school to participate fully 
in the school’s educational program and to attend regularly. Students are expected to display positive 
behaviours that demonstrate the values identified in each classroom’s Positive Classroom Culture 
along with the International Baccalaureate (IB) Primary Years Program (PYP) Learner Profiles and 
Learner Attitudes (see Appendix).  
As each student progresses through school they need to be encouraged and supported to take 
greater responsibility for their own learning and participation as members of the whole school 
community. This involves developing as individual learners who increasingly manage their own 
learning and growth by setting goals and managing resources to achieve these goals. 
 
 
 
 
 
At Mornington Primary School, students are expected to: 
 

 Treat each other well, in line with classroom Essential Agreements and school values 

 Set high goals and aim to achieve them 

 Communicate issues to staff members 

 Collaborate with staff members and each other 

 Follow staff instructions 

 Value diversity 

 Play only in designated areas 

 Wear and treat the school uniform with respect 

 Be punctual 

 Respect the school facilities and equipment 

 Report any incidences related to bullying and cyber bullying 

 Value attendance. 
 
 
Parents/Carers: 
 
Parents/carers are expected to promote positive educational outcomes for their children by taking an 
active interest in their child’s educational progress.  Regular and constructive communication with the 
school staff regarding their child’s learning and well-being will actively support their child’s 
engagement in the school environment.  Parents are encouraged to visit the school website to read 
the range of ways they may be able to assist the school in its endeavours to ensure regular 
attendance, modelling positive behaviours and assisting their children with their school work 
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Parents/carers are expected to: 

 Communicate issues to staff members 

 Work in partnership with staff to resolve issues 

 Model behaviour expected of other members of our school community 

 Enable their children to attend regularly and be punctual 
 
Handling Concerns and Complaints 
 
The school’s approach for handling concerns and complaints is based on our values of providing a 
safe and supportive learning environment, building relationships between students, parents and staff 
and providing a safe working/learning environment for all. 
 
The school expects a person raising a concern or complaint to: 

 Do so promptly, as soon as possible after the issue occurs 

 Provide complete and factual information about the concern or complaint 

 Maintain and respect the privacy and confidentiality of all parties 

 Acknowledge that the common goal is to achieve an outcome acceptable to all parties 

 Act in good faith, and in a calm and courteous manner 

 Show respect and understanding of each other’s point of view and value difference, rather 
than judge or blame 

 Recognise that all parties have rights and responsibilities which must be balanced 

 Parents/carers with concerns should visit, telephone or write to: 
 The student’s teacher about learning issues and incidents that happened in their 

class or group 
 The Assistant Principal about complex student issues 
 The Principal about issues relating to school policy, school management, staff 

members or very complex student issues 
 
 
 
 
 
 
 

School actions and consequences 
 
Student engagement, regular attendance and positive behaviours are supported through relationship-
based whole-school and classroom practices. 
Strategies include: 
 

 establishing predictable, fair and democratic classrooms and school environments  
 ensuring student participation in the development of classroom and whole school 

essential agreements.(See Appendix for Positive Classroom Culture Development) 
 providing personalised learning programs 
 consistently acknowledging all students 
 empowering students by creating multiple opportunities for them to take responsibility 

and be involved in decision-making. 
 providing physical environments conducive to positive behaviours and effective 

engagement in learning 
 conducting regular Student Support Group meetings (SSG’s) for students on the 

Program for Students with Disabilities Program (PSD) and those identified as 
requiring an individual learning plan (ILP) 
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Behaviour Management Guidelines Positive School Culture Development and Behaviour 
Management at Mornington Primary School 

 
 
 
Behaviour Management Guiding Principles: 

 Emphasise on building positive culture. 

 Management of behaviour is restorative by nature. 

 Student developed Codes of Co-operation and consequences within the classroom and play 
ground. 

 A consistent, transparent whole school approach based on our school values. 

 Behaviour is something that is recognised as needing to be learnt. 

 There is shared, progressive responsibility of behaviour management by teaching staff and 
the principal team 

 Corporal punishment is not permitted 

Progressive responsibility: 
Teaching-staff are responsible for developing a Positive Classroom Culture with their classes, where 
Class Visions, International Baccalaureate (IB) PrimaryYears Program (PYP) Learner Profiles and 
Learner Attitudes, Essential Agreements and Class Consequences are developed collaboratively (by 
the students and teachers) and visually displayed. 
When students do not behave in a manner consistent with their Essential Agreements, teachers will: 

 Direct the student to the Essential Agreements and remind the student what is expected. 

 Participate in a restorative discussion. 

 Put in place pre discussed consequences. 

If the behaviour continues: 

 The student may be removed to their Buddy Grade (teachers to keep a record of when this 

takes place) 

 If student is removed, a restorative discussion will take place before the student re enters the 

class and a classroom behaviour reflection sheet (Mod designed) is completed. 

If the behaviour persists and/or is of a serious nature: 

 A parent interview may be called and may include the Mod Leader/Assistant Principal. During 

this time a Behaviour Management Plan is developed. 

If there is no change in the behaviour and/or it is of a serious nature: 

 The situation is referred to the Leadership Team and a reflection letter will be sent home and 

a more serious consequence will occur that may involve in-house or external suspension or 

expulsion. 

 

 
Inappropriate Behaviours 
 

 
Action that may be taken 

 
For example: 
‘Back chatting’ in class 
 
Choosing not to listen to instructions 
 
Negative attitude to learning 
 
Organisational difficulties (deliberately  wasting 
learning time, avoidance of tasks) 
 
Disruptive behaviours (making noises, throwing 

 
This process is a learning process. Some 
children may take a long time to achieve full 
control of their actions 
Assess the environment for triggers 
(antecedents), for example: 

 Check for understanding of task and 
resources required.  

 Check for relationship issues between 
students 

 Check for issues external to the 
classroom 
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things, rocking on chair) 
 
Continually calling out 
 
Being the class clown 
 

 Classroom modifications to restore an 
effective learning environment.  

This could include: 
 Restructuring the task 
 Restructuring the physical environment 
 Referring to the class Essential 

Agreements 
 No blame conference (Circle Time) 
 Removal to a quiet space or another 

classroom 
Check for pattern of behaviour. If behaviours 
persist seek support from: 
Parent/s, Student Support Group, Assistant 
Principal, Principal (See Appendix) 
A Behaviour Management Plan (See Appendix) or 
an Individual Learning Plan (See Appendix) may 
be developed as a result of a Student Support 
Group meeting 

 
 
 
 
 

 
Behaviours which affect others 
 

 
Action that may be taken 

 
For example: 
 

 Interfering with others (talking or disrupting 
others during learning time) 

 Teasing 

 Lack of tolerance towards other students 

 Lack of respect towards staff 

 Lying to other staff or students 

 Verbal or emotional bullying 

 
Keep action/behaviour/consequence 
documentation for frequent repetitive behaviours 
(See Appendix) 
Restorative Chat (See Appendix) to take place 
between students involved and teacher who 
observed incident 
Consequences based on the outcome of this: 
Classroom 
Follow the agreed upon behaviour management 
strategy.(Refer to Appendix) 
Playground 
Yard Duty teacher to fill out a Playground 
Incident Report Sheet (Appendix ) and discuss 
with class teacher the incident and follow up. 
Classroom teacher to follow up with the child 
and follow the normal processes involved in our 
behaviour management strategy.(See Appendix)  
Database of playground incidences regularly 
updated to provide a longitudinal look at 
students’ behaviour. If behaviour is persistent, a 
student can be referred into the Playground 
Learning Under Teacher Observation (PLUTO) 
group in either area 1 (junior) or Area 3 (grades 
3-6) for a negotiated amount of time. 
Additional questions: 
Do we need to monitor this student? 
Is parent contact required? (See Appendix 8 
for phone protocol) 
Is there an emerging pattern of behaviour? 
Is a Behaviour Management Plan required? 
Is counselling required? (Parental 
permission required) 
Do we need to address this issue more 
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widely? Eg. Assembly, class discussion 

 
 
 

 
Extreme Behaviours 
 

 
Actions that may be taken 

 

 Endangering self or others 

 Deliberately damaging property 

 Deliberately hurting other students or staff 
physically or verbally 

 Refusing to follow instructions from staff 

 Stealing 

 Leaving school grounds without 
permission 

 Physical, emotional or cyber bullying 

Immediate withdrawal from playground or 
classroom to Principal’s or Assistant Principal’s 
office 
Restorative Chat (See Appendix ) to be 
conducted between all involved and Community 
Conference, if appropriate (NB: Includes parents) 
Consequences, based on the outcome of 
Restorative Chat 
Observing teacher / Assistant Principal to 
complete a Behaviour Reflection Letter to 
parents detailing incident. Observing teacher to 
ensure the incident is recorded in the incident 
log(See Appendix) 
Assistant Principal, Principal to ensure 
consequences are carried out 
If there is a pattern of this type of behaviour a 
Behaviour Management Plan (See Appendix) to 
be devised at a Student Support Group meeting 
Additional Questions: 
Do we need to monitor this student? 
Is counselling required? (Parental permission 
required) 
Do we need to address this issue more 
widely? Eg. Assembly, class discussion 
 

 
 
 
 
 
 
 
Discipline procedures – suspension and expulsion 
 
A student will only be excluded from school in situations where all other measures have been 
implemented without success or where an immediate suspension is the only course of action in 
response to the student’s behaviour.  
 
The Principal is responsible for student suspensions. The Principal has two options available: in-
school or out-of-school suspensions. In determining which option is the most appropriate, the principal 
will consider the educational, social and emotional impacts on the student and school community. 
 
To assist the Principal make the appropriate response, element 4 of the “Effective Schools are 
Engaging Schools” document is consulted with particular reference to 4.3.2, 4.3.3, 4.3.5, 4.3.6, 4.3.7. 
This document also has a wide range of support-documents that would be used when mediating and 
explaining to parents/carers of a particular action the school is taking. It is against our school 
philosophy and school policy to ever sanction the use of corporal punishment. 
 
For further information refer to:  
http://www.education.vic.gov.au/management/elearningsupportservices/www/planning/student.htm   
 
Ministerial Order 625 - Suspensions and Expulsions (pdf - 3.94mb) 
 

http://www.education.vic.gov.au/management/elearningsupportservices/www/planning/student.htm
http://www.education.vic.gov.au/Documents/school/principals/participation/minorder625.PDF
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Roles and responsibilities of the Principal and School Council 
 
The Principal is responsible for leading the development and implementation of the Student 
Engagement Policy. 
The School Council will be engaged in the development of the policy, as it will be responsible for 
approving the policy, monitoring its effectiveness and evaluating its success. The policy will be made 
available to all members of the school community. 
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Appendix 1 
 
IB PYP LEARNER PROFILES: 
The aim of all IB programmes is to develop internationally minded people who, recognizing their 
common humanity and shared guardianship of the planet, help to create a better and more peaceful 
world. 
 
IB learners strive to be: 
Inquirers They develop their natural curiosity. They acquire the skills necessary to 
conduct inquiry and research and show independence in learning. They 
actively enjoy learning and this love of learning will be sustained throughout 
their lives. 
 
Knowledgeable They explore concepts, ideas and issues that have local and global 
significance. In so doing, they acquire in-depth knowledge and develop 
understanding across a broad and balanced range of disciplines. 
 
Thinkers They exercise initiative in applying thinking skills critically and creatively to 
recognize and approach complex problems, and make reasoned, ethical 
decisions. 
 
Communicators They understand and express ideas and information confidently and creatively 
in more than one language and in a variety of modes of communication. 
They work effectively and willingly in collaboration with others. 
 
Principled They act with integrity and honesty, with a strong sense of fairness, justice 
and respect for the dignity of the individual, groups and communities. 
They take responsibility for their own actions and the consequences that 
accompany them. 
 
Open-minded They understand and appreciate their own cultures and personal histories, 
and are open to the perspectives, values and traditions of other individuals 
and communities. They are accustomed to seeking and evaluating a range of 
points of view, and are willing to grow from the experience. 
 
Caring They show empathy, compassion and respect towards the needs and feelings 
of others. They have a personal commitment to service, and act to make a 
positive difference to the lives of others and to the environment. 
 
Risk-takers They approach unfamiliar situations and uncertainty with courage and 
forethought, and have the independence of spirit to explore new roles, ideas 
and strategies. They are brave and articulate in defending their beliefs. 
 
Balanced They understand the importance of intellectual, physical and emotional 
balance to achieve personal well-being for themselves and others. 
 
Reflective They give thoughtful consideration to their own learning and experience. 
They are able to assess and understand their strengths and limitations in 
order to support their learning and personal development. 
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Attitudes the school will encourage: 
 
In PYP schools, students should demonstrate: 
 
Appreciation Appreciating the wonder and beauty of the world and its people. 
 
Commitment Being committed to their own learning, persevering and showing selfdiscipline 
and responsibility. 
 
Confidence Feeling confident in their ability as learners, having the courage to take 
risks, applying what they have learned and making appropriate decisions 
and choices. 
 
Cooperation Cooperating, collaborating, and leading or following as the situation 
demands. 
 
Creativity Being creative and imaginative in their thinking and in their approach to 
problems and dilemmas. 
 
Curiosity Being curious about the nature of learning, about the world, its people and 
cultures. 
 
Empathy Imagining themselves in another’s situation in order to understand his or 
her reasoning and emotions, so as to be open-minded and reflective about 
the perspectives of others. 
 
Enthusiasm Enjoying learning and willingly putting the effort into the process. 
 
Independence Thinking and acting independently, making their own judgments based on 
reasoned argument, and being able to defend their judgments. 
 
Integrity Being honest and demonstrating a considered sense of fairness. 
 
Respect Respecting themselves, others and the world around them. 
 
Tolerance Being sensitive about differences and diversity in the world and being 
responsive to the needs of others. 
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APPENDIX 2 
 
Mornington Primary School implements programs and practices designed to prevent incidents of 
conflict or bullying. We encourage students to believe in and value a culture of mutual respect, 
appreciation of diversity and positive resolution of conflict. Positive social behaviours are developed 
and enhanced through specific skills-based programs such as our MPS whole school Positive 
Classroom Culture, target programs such as  LASER and PLUTO and when addressing the PYP 
learner attitudes.  
 
Definition of Bullying: Bullying is when someone, or a group of people, deliberately upset or hurt 
another person or damage their property, reputation or social acceptance on more than one occasion. 
There is an imbalance of power in incidents of bullying with the bully or bullies having more power at 
the time due to age, size, status or other reasons. (DEECD School Policy and Advisory Guide) 
 

Types of bullying: 

The DEECD recognises three broad categories of bullying. 

(1) Direct physical bullying e.g. hitting, tripping, and pushing or damaging their property.  
(2) Direct verbal bullying e.g. name-calling, insults, homophobic or racist remarks, verbal abuse.  
(3) Indirect bullying - This form of bullying is harder to recognise and is often carried out behind 

the bullied student’s back. It is designed to harm someone’s social reputation and/or cause 
humiliation.  Indirect bullying includes:  

 lying and spreading rumours  

 playing nasty jokes to embarrass and humiliate 

 mimicking  

 encouraging others to socially exclude someone 

 damaging someone’s social reputation and social acceptance  

 cyber-bullying, which involves the use of email, text messages or chat rooms to humiliate 
and distress; the inappropriate use of electronic communication, including the use of mobile 
phones, email and internet. (Department of Education – Acceptable Use Policy: Information 
Communications and Technology (ICT) Systems) 

What bullying is not: 

Many distressing behaviours are not examples of bullying even though they are unpleasant and often 
require teacher intervention and management. There are three socially unpleasant situations that are 
often confused with bullying: 

Mutual conflict - In mutual conflict situations, there is an argument or disagreement between 
students but not an imbalance of power. Both parties are upset and usually both want a resolution to 
the problem. However, unresolved mutual conflict sometimes develops into a bullying situation with 
one person becoming targeted repeatedly for ‘retaliation’ in a one-sided way. 

Social rejection or dislike - Unless the social rejection is directed towards someone specific and 
involves deliberate and repeated attempts to cause distress, exclude or create dislike by others, it is 
not bullying. 

Single-episode acts of nastiness or meanness, or random acts of aggression or intimidation - 
Single episodes of nastiness or physical aggression are not the same as bullying. If a student is 
verbally abused or pushed on one occasion they are not being bullied. Nastiness or physical 
aggression that is directed towards many different students is not the same as bullying. However, 
since the school has a duty of care to provide a student with a safe and supportive school 
environment, single episodes of nastiness or physical aggression should not be ignored or condoned 
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Students who are bullied may experience distress and loss of confidence; headaches; nausea; 
reluctance to attend school; decline in work standards; mood swings and problem behaviours.  
Each of these symptoms has the potential to severely affect a student’s learning. 
 
See links below for more information. 
www.dest.gov.au/schools/school_education/publicationsresources/profiles/nationalsafe_schoolsframe
work  
www.bullying.no.way.com.au  
 
 
 
 
 
 
 
Appendix 3   
 
 
                                                      Sample Behaviour Management Plan 

 

 
 
 
 
 
 
 
 
 
 
 

Behaviour Management and Learning  Plan: XXXXX Semester One 2014 

Goals Strategies Evaluation:  

1. To develop 

skills to be 

able to make 

safe choices 

inside and 

outside of the 

classroom. 

 

 Participating in a social skills program twice a week (LASER) to assist with him recognising 

“cool” and “not cool” choices. 

 The use of a token board in the classroom to reinforce safe choices. 

 One –to-one supervision at all times to encourage and model safe play. 

 

2. To develop 

calming skills 

to manage 

anger and 

frustration. 

 Participating in a social skills program twice a week (LASER) to assist with recognising when 

he is becoming angry and then developing strategies to calm himself. 

 One-to-one supervision (when possible) to prompt calming strategies. 

 Participating in a daily social skills program during recess and (LASER) to assist with 

recognising when he is becoming angry and then developing strategies to calm himself. 

 

 
 

 

3. To increase 

compliance. 

 Token board. 

 Small group practice in compliancy (LASER) 

 Clear consequences/rewards for non compliance/compliance 

 Social stories  

 

http://www.dest.gov.au/schools/school_education/publicationsresources/profiles/nationalsafe_schoolsframework
http://www.dest.gov.au/schools/school_education/publicationsresources/profiles/nationalsafe_schoolsframework
http://www.bullying.no.way.com.au/
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Appendix 4                             Restorative Practice Conversation 
 
Example of a “Restorative Chat”-  
 
To the person who caused the harm:  
 
“We’re here to talk about………….” 
 
Can you tell us what happened? 
What were you thinking? 
What was in your head/in your mind? 
What is the right thing/wrong thing to do? 
Who has been affected/upset/harmed by your actions? 
In what ways? 
How has this affected you? 
 
To the person(s) harmed: 
 
What did you think when it happened? 
What have you thought about since? 
How has it affected/upset/hurt/harmed you? 
What has been the worse thing? 
What is needed to make it right/to make you feel better? 
 
To the person who caused harm: 
 
What do you need to do to make things better? How can you fix this? 
 
To the person harmed: 
 
Is that okay/do you agree? 
Is that fair? 
 
To both: 
 
How can we make sure this doesn’t happen again? 
Is there anything I can do to help? 
Is there anything else you would like to say? 
 
Formally record agreement and congratulate them for working it out. Arrange time to follow-up/meet 
again, to see how things are going? 
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Appendix 5                                   Behaviour Reflection Parent Letter 
 
 
 
 
 

Behaviour Reflection Parent Letter 
Name:                                                                           Grade: 
Date of incident:                                                         Letter no:  1   2   3   4   5 

 
Dear Parents/guardians, 
At Mornington Primary School we highly value a culture of co-operation and respect. At the start of 
each year, our students spend considerable time developing a ‘Code of Co-operation’ for classroom 
and playground behaviour.  
Unfortunately, your child has breached their Classroom Code of Co-operation and has behaved in a 
manner that does not reflect our school values. Our School values are: 

 Respect 

 Responsibility 

 Honesty 

 Tolerance and Understanding 

 Sharing 

The incident involved: 
 
 
 
 
 
 
 
 
Progression of consequences includes: 

1. A restorative chat and consequences (which may include replacement of property) 

2. Removal from yard/classroom 

3. Parent and student interview 

4. Suspension/expulsion 

Please discuss the importance of maintaining a positive culture at our fantastic school with your child 
and the impact his/hers behaviour has on this. Once discussed please sign and return to the class 
teacher/Assistant Principal. 
Thank you for your support. 
I  _________________________________________have discussed this incident with my child.  
 
 
Signed_______________________________ Date: _______________________________ 
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Appendix 6 

 

                                                Learning Improvement Plan  
Term 1 2014. 

 
Name of Student: Year Level:  Teacher:  

 

 

Goals: Teaching Strategies:  Evaluation of Progress:  

   

 

   

 

 .  

Discussion: 

 

 

 

Actions: 

Parent Signature:  
 

 

Review Date:  

 Date:  
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CREATING A 

POSITIVE CLASSROOM CULTURE 

FOR OUR SCHOOL 
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FORWARD 

The structure and activities listed below are by no means prescriptive or meant to be 

followed in a lock-step fashion, although it is suggested that both the teacher and the 

students come to a quicker and deeper understanding of what this is all about if the 

order of the yellow CAPCC  boxed activities is followed. 

What follows is not meant to be a whole day timetable for the first week of school, 

this work allows plenty of time for organising books, locker tubs, student equipment 

etc. and for reading great picture books that help us bring children to a better 

understanding.  Establishing a shared understanding of classroom processes ( sun hats, 

drink bottles, lining up, eating, computer use, packing up etc ) is also very much a part 

of establishing a classroom culture. 
It is up to each individual teacher to organise his/her day based on and around the following 

process: 

 

CREATING A POSITIVE CLASSROOM CULTURE 

Familiarisation – room, module, most urgent classroom processes: organising books, 

lockers, lunches, lining up  etc 

 

NOTE: Everyday after Day 1 it is very important that you begin by …………… 
 

Holding a Class Meeting: (write an agenda on the board) 

 Day/date/chairperson (teacher) 

 What did we do yesterday?-reflect on activities and why we did 

them. It is imperative that we allow students time to reflect on 

what we are doing and WHY we are doing it 

 

 

 A “Getting to know you” activity such as: Human Treasure Hunt 

 

 

 

MINI INQUIRY  - WHAT IS A SCHOOL?  
Class brainstorm (can do as whole class with teacher recording, or use the Think /Pair/ 

Share method) 

Read the texts such as A School Like Mine, view short videos such as UNICEF’s Schools 

for Africa on YouTube etc, hold class discussions, then ask “what are the similarities & 

differences between schools around the world?” (this could be recorded as a Venn 

diagram).  

 

Following these discussions, revisit the initial brainstorm. Is there anything that the 

students would like to add, remove or change? Ask them “Why?” and have them 

explain/justify their reasoning. 

CAPCC ACTIVITY 
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                                 FIVE WHYS – “WHY DO I COME TO SCHOOL?” 

Teacher models the 5 WHY’S process on board.  

 

 
Example 1 (begins with a question):  

 

WHY DO FISH HAVE GILLS? 

                  So they can take in water. 

WHY DO THEY TAKE IN WATER? 

                   So it will pass over their gills. 

WHY DOES IT NEED TO PASS OVER THEIR GILLS? 

                     So they can collect oxygen from the water. 

WHY DO THE GILLS COLLECT OXYGEN FROM THE WATER? 

                      This allows the fish to breath. 

WHY DOES THE FISH HAVE TO BREATH? 

                       To stay alive. 

 

 

Example 2 (begins with a problem): 

I don’t have anyone to play with at recess.  

WHY?  I’m too scared to ask X if I can play 

WHY?  I don’t X to say “no” 

WHY?  I will feel sad 

WHY?  Because the other kids won’t like me 

WHY?  Because I’m not playing with them     SO, WHAT MIGHT THE 

SOLUTION BE? 

 

 

Grades 3 – 6: students work in pairs to do a Five Whys on the question……….. 

 ‘WHY AM I COMING TO SCHOOL THIS YEAR?’ OR ‘ I AM IN GRADE X THIS 

YEAR’ 

Move to groups of four, then come back to whole class and share ideas. Using 

this pair – group – share technique allows some kids to change or modify initial 

ideas. Ask each group to share answers for each “WHY?”, then do a bit of 

jiggling to arrive at a class consensus.    
 

Students then write their Five Whys into their Learning Journals, allow time for heading, 

decorating, illustrations. 

CAPCC 

ACTIVITY 
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 A “Getting to know you” activity such as:   Memory Circle (A) 

 

GREAT teachers, GREAT students    
The best learning environments would ideally have “great” teachers and “great” 

students working together on the learning. Ask the students what they think 

makes a teacher and a student “great” at what they do. 

 

 

 

 

Students work in groups of 4 -6. They are given sticky notes and as a group, they 

are asked to write one statement per note in answer to the questions:    “ What 

Makes A GREAT Teacher?” and “ What Makes A GREAT Student?” 

Return to whole class and as each group shares their findings, the teacher writes 

them on the board for all to see.  

At this stage, leave the children’s findings on display and move into a discussion 

about being an IB school.                        

 

BEING AN INTERNATIONAL BACCALAUREATTE SCHOOL: 
 
Pitching the discussion at the level of the class you have, ask the students 
what they know about our IB journey, why we took it and what it means for 
all of us (as learners). 
 What does it mean to be an “internationally minded citizen”?  
Why is this important? 

 

 

THE IB LEARNER PROFILES AND ATTITUDES 

Grades Prep – 2:  

Students given a choice of one sheet or sheets ruled into two or four sections to write and 

draw “ I come to school to …………..”  

This would be a good time to show short videos/Youtube clips of schools around the world.  

Come back to whole class to share & discuss. Do children all around the world go to school for 

similar reasons? Teacher can then lead the class to create a class 5 WHY’s (or it could be a 3 

or 4 WHY’s!) 
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As part of this discussion, explain to the students that the IB Organization has 

developed a set of 10 Learner Profiles that they believe members of an IB 

community should be developing to the highest standard that they can. 

 

                      Learner Profile Mix and Match 

 

Students work in pairs or small groups to match the Profiles with the descriptions 

(set for Junior School and set for Middle/Senior school).  

                                               

Now return to what the students suggested under the “great” student/teacher 

headings (as recorded by the teacher on the board). Have we identified any of 

these traits? Could some of the things we listed be classed under the same 

heading as one of the 10 Learner Profiles? 

 

 
Students draw their own interpretations of a student and a 

teacher on a double page of their Learning Journals. Following 

the above discussion, it should be a safe assumption that the ten IB Learner 

Profiles will be drawn around BOTH. Students can then give an example for how 

this might be the case (referring back to the teacher’s recording of their earlier 

brainstorm will help). 

 

 

Attitudes Count!  
Class discussion – “What Is An Attitude?” 

 

 

 
Arrange students in groups of 2 - 3 and hand out the “Attitude” quotes that come 

with this paper and assign each group one or two to analyse. Have the group come 

up with an explanation or scenario for the quote/s. Return to whole class and 

share.  

             

Ask the students what sorts of attitudes they would expect from each other to 

make this year’s grade the “best classroom ever”.  In an IB school everyone is 

focusing on the development of positive attitudes towards people, towards all living 

things and the environment and towards learning. 

 

CAPCC ACTIVITY 

CAPCC ACTIVITY 

CAPCC ACTIVITY 
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 Have a few sets of flashcards with the 12 IB Learner Attitudes printed on 

them. Working in 2’s or 3’s, have the students come up with definitions and 

examples for two of them. Come back as a whole class, share and discuss 

the students’ ideas and the definitions given with this handout. Point out 

that to be a great teacher and/or a great student, we all need to develop 

these leaner attitudes to a high level. 

 

As we did earlier with the Learner Profiles, now return to what the students 

suggested under the “great” student/teacher headings (as recorded by the teacher 

on the board). Have we identified any of these traits? Could some of the things 

we listed be classed under the same heading as one of the 12 Learner Attitudes? 

            

 

 
LEARNING JOURNALS:  
Where students have drawn their own images of a teacher and a student 

have them now add the 12 IB Attitudes: 

 
 While completing the drawings and using the 12 Learner Attitudes, students work 

together in small groups ( and/or refer to the class brainstorm) to describe how the 

“great” teachers/students might manifest these behaviours.  

Students write one example for each in their learning journals.  

Students also select one or more of their examples, write it on a sticky note and place 

the sticky notes on a class “great” student/teacher display poster under the 

appropriate attitude heading.  
 

 
 

 

 

 

 

 

A “Getting to know you” activity such as: Spider Web 
 

 

 

 

A “Getting to know you” activity such as:  Spider Web 

 

A “Getting to know you” activity such as:  Memory Circle (B) 

 

Grades Prep – 2: 
Teachers tell the students about the IB Learner Profiles & Attitudes. The students are 

given sheets with the words on them, students paste them around their teacher/student 

pictures. Tell the children that we will be looking closely at each of these ways of 

behaving throughout the year and that as we learn about each one, we will colour them 

in as evidence of our learning                                                                  

CAPCC ACTIVITY 
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                                Students work in small groups (3 – 4). Use sticky notes, 

write one statement per note to answer the question:  

“How can we make our grade the best possible place to learn?”  
 

You will need to stress the fact that we are focussing on behaviours rather 
than physical improvements such as painting the room lime green or hanging silver 

disco balls! 

Give groups approximately 10 minutes before returning to whole class group to 

share ideas…………..ask one group to read out their ideas while the teacher records 

for whole class display, other groups tick off ideas as they’re called out, then 

share any that have yet to be mentioned.  

 

 

These become the BEHAVIOURS WE VALUE IN OUR GRADE. It will be 

necessary to describe what these behaviours ARE and what they ARE NOT. 

Small groups describing one behaviour, sharing with the class and arriving at 

a class consensus could do this. 

 

A “Getting to know you” activity such as:    Pair Then Share        
 

 

 
 

 

 

                                                                                          

 

 PRIORITISING: MULTI-VOTING / NG TECHNIQUE 

CAPCC ACTIVITY 

 

Grades Prep – 2:  

Discuss the values……… If someone looked into our room and saw our 

valued behaviours, just what might they see?  Go through them one by 

one, get small groups to act out what they might look like while the rest 

of the class has to guess what value is being dramatised. 

 

Grades Prep – 2:  

Students give their ideas orally, teacher writes them on board and categorises them 

as he/she does so. Photos are great way to make class charts…….take pictures of kids 

“sharing” “helping” “listening” etc to display around the room. Students can write ( 

or stick photocopied versions of ) these values in their Learning Journals, then 

decorate/illustrate. 
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 PRIORITISING: MULTI-VOTING / NG 

TECHNIQUE 

 
Grades 3 – 6: Working in groups of 3 – 4, students prioritise the list of  

BEHAVIOURS WE VALUE IN OUR CLASS. Use the NG (nominal group) Technique to 

find out our five most important values. You can then use an INTERRELATIONSHIP 

DIGRAPH to work out the value that your grade considers the most important driving 

force behind building positive classroom culture.  

 

A “Getting to know you” activity such as:  Success Sharing 

 

WHAT IS A VISION STATEMENT and WHY DO ORGANISATIONS HAVE 

THEM? 

Look at some vision statements from organisations familiar to children:  

Krafts foods - Helping People Around the World Eat and Live Better 

McDonald's - to be the world's best quick service restaurant experience. Being the 
                     best means providing outstanding quality, service, cleanliness, and value, 

so that we make every customer in every restaurant smile. 

Nike  - To be the number one athletic company in the world 

Look at our MPS Vision and the IB Vision,  

 

 

                                         WRITING A VISION STATEMENT 

 

CAPCC ACTIVITY 

CAPCC 
ACTIVITY  
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A vision statement is a brief (preferably ONE sentence) textual description of a 

desired future - IT IS A WAY OF ARTICULATING DREAMS, ASPITATION, 

HOPE. The students need to understand that their vision statement is a brief 

statement that describes how they want their classroom to be (based on all the 

work of the previous 2 days). 

 

  

Grades 3 – 6:  Students work in pairs. Ask students to refer to all the preceding 

work, particularly the words and phrases we have used, then to **write a vision 

statement of approximately 1 – 3 sentences for our classroom. After 10 minutes, 

pairs have to double up and review/rewrite their vision together. 

  

**Leave at least double line space because the kids will need to write on them 

later** 

 

Teacher collects and photocopies all vision statements (should be approximately 6 – 

7 in an average class). 

 

Getting to know you activity or working on learning journals (could do a fancy 

heading for “Our Vision Statement” if all other tasks are completed) 

 

 

 

 

 

 

 

 

                                     

                                P3 T ( Paper Passing Purpose Tool ) 

 
Class sits in four small circles. Give each student a photocopied sheet. Each person 

underlines or circles the words or phrases they believe are significant……………………….a 

whole sentence, or the complete vision, cannot be underlined. One particular word or 

phrase can be underlined multiple times (by different students as it gets passed 

around) 

 

When every student has looked at each vision statement, teacher asks 

individual students to read out the underlined words/phrases while he/she 

records them on a board. Then work as a whole class to combine the different 

outputs into one common statement. 

Remember that the vision statement needs to be short, understandable and easily 

remembered. 

CAPCC ACTIVITY 
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All students record the agreed vision statement into their Learning Journal. 

 

 

 
A “Getting to know you” activity such as:  Something Special 

 

                           ESSENTIAL AGREEMENTS (previously CODE OF COOPERATION) 

 

Explain to students that classroom rules will not be necessary if the class is 

agreed on their vision. However, there will be certain ways that everyone will need 

to behave if the class is going to achieve that vision………..we will need to make 

some ESSENTIAL AGREEMENTS. 

 

Grades 3 – 6: In pairs, students brainstorm the behaviours (refer to work of 

previous 3 days). Explain that the Agreements are to be written 

positively……………For example, rather than “bullying and teasing are not allowed”, 

we would write, “ No-one takes part in bullying or teasing in our class”   

 

After 10 – 15 minutes, pairs double up to share/review ideas and write up. Groups 

then return to whole class group to share ideas. Teacher writes all ideas on the 

board. Whole class discussion then leads to a consensus on the wording………..many 

of the contributions will be different ways of saying much the same thing! 

 

Grades Preps – 2: Teacher leads the children in discussion and records on 

whiteboard. 

 

CAPCC 
ACTIVITY 

Grades Prep – 2:  

Revisit the work from previous two days, paying particular attention to the individual 

words used (helps, kind, happy, tries hard etc). Teacher tells students that they 

need to write a vision statement for their class, this means one or two sentences 

that tell everyone how they want their classroom to be. Ask for student 

contributions and discreetly guide/direct: “That sounds really great, but how do you 

think we could include this word or that group of words?” etc etc  

Most grades 1 and 2 students can write the resulting vision statement into learning 

journals. Preps and those unable to write can draw the vision statement and a 

photocopied version can be glued in later. This drawing could be of the whole 

classroom, or of one student, living out the vision. 
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Students can now write the classroom code of cooperation in their Learning 

Journals. Preps – 2 students can write or draw in their Learning Journals. 

 

A “Getting to know you” activity such as:   The Card Game 
 

 

                             DEVISING CLASSROOM CONSEQUENCES 

  

Teacher leads class in a discussion on devising consequences for times when ACTIONS 

DON’T MEET OUR ESSENTIAL AGREEMENTS.  It is important that the students 

understand that it is the BEHAVIOUR, not the individual that causes a consequence. 

 

Students then use the pair – group – share technique to suggest consequences. All 

suggestions are accepted, then, together with the teacher, class decides on a set of 

classroom consequences that everyone agrees they can live with for the year.  

 

************** The Class Vision, Essential Agreements and Classroom Consequences 

are put in a letter home for parents to read and discuss with their child. This letter is 

signed by both the student and the parents, and then glued into their learning journals. 

 

 

                              RIGHTS AND RESPONSIBILITIES 

 

Students work in small groups (3 –4) to brainstorm responses to the questions: 

 What are your rights as a student in this classroom? 

 What are your responsibilities as a student in this classroom? 

Bring ideas back to whole class group for sharing. Ask each group in turn to read 

out their responses, next group only reading out responses that have not yet been 

given. As a whole group decide which responses we agree to recognise. Students 

write the table up in their Learning Journals, teacher make one for class display. 

 

 

 

 

   

 

 

 

 

 

 

 

 

 

Appendix 7                               Telephone call protocol 

CAPCC 
ACTIVITY      

CAPCC 
ACTIVITY 
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This suggested conversation is used to inform parents/guardians when their child has been involved 
in an incident. 
 
 
Staff Member:             
 
 
Phone Number/s of parent/guardian:         
   
 
Name of Parent / Guardians being contacted:       
     
 
Date of incident:         
 
 
Time of incident:        
 
 
 
I am calling to notify you that      has been involved in an incident today. I 
thought you would like to be aware of the situation and I would appreciate your support in following up 
this matter at home. 
 
Details of incident:           
  
 
            
  
Action taken so far:           
  
 
            
  
 
Further consequences include:          
  
 
            
  
 
How you can support:          
  

 
            
  
 
Parent Response:           
  
 
            
  
 
Thank you for your ongoing support, it is great that we can work together to assist with   
 ‘s learning. 
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Appendix 8                             Yard Duty Incident Log 

 

 

Mornington Primary School Playground Behaviour Record. 
Date: Student/s Grade/s Incident Yard Duty 

Teacher 

Action 

     1. Dealt with by 

the yard duty 

teacher. 

2. Referred to the 

classroom 

teacher 

3. Need follow up 

by management. 

     1. Dealt with by 

the yard duty 

teacher. 

2. Referred to the 

classroom 

teacher 

3. Need follow up 

by management. 

     1. Dealt with by 

the yard duty 

teacher. 

2. Referred to the 

classroom 

teacher 

3. Need follow up 

by management. 

 

PLAYGROUND BEHAVIOURS KEY 
1/ 

 STICKS 

 TEASING 

 PUSHING/TACKLING 

 ROUGH PLAY 

 BEING DISRESPECTFUL TO ADULTS 

 LEAVING SCHOOL BOUNDARY (EG FOR A BALL) 

 CLIMBING TREES 

 OUT OF “ALLOWED” AREAS 

 SWEARING 

 FIGHTS 

 

 

2/ 

 REPEATED INCIDENTS OF ABOVE 

 

 

3/ 

 RUNNING AWAY FROM SCHOOL GROUNDS 

 OFFENSIVE FOUL LANGUAGE 

 MAJOR BULLYING/PHYSICAL INJURY 

 

 

This policy was reviewed by School Council in 2018 and will be reviewed again in 2021. 
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